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24+ Norming on Expectations for Power Session
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Our focus is to spark We are in the middle of
your interest in learning how to coach
coaching progressions with these new tools.

so that you can
explore more after the
session.

LY.
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The slides and all
resources will be shared
at the end of our (short)
time together.
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@" Learning Outcomes

e Understand the what and why of using progressions when
coaching teachers and leaders.

e | earn how Dallas ISD uses progressions in coaching
conversations.

e EXxplore blended learning progressions and share strategies for
how to use them to coach leaders and teachers.
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How We Built This
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What We've Learned in Our First Seven Years

PL Coaching + Development Rubric

Classroom Level

PQRM%M [FARNING Extended Coaching Rubric
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PL Readiness Continuum
Systems Level

2 The PL Graduate

Student achievement is at the center of all work, and the driver of all decisions. Campuses identify what competencies
students need to succeed and provide students with the tools and opportunities to be self-directed on their pathway to success.

Stuents have the oppd

P@Aﬁmﬂl&d [FARNING Extended Coaching Rubric

1 Vision + Priorities

The school community co-creates alongside all stakeholders (students, families, staff, communities, etc) a campus vision with a
relentless commitment to closing the opportunity gap through PL and aligns priorities that support implementation, so that all
elements of the vision are operationalized in all school structures and programming

Not PL Ready
Levelo

PL Ready
Level1

Consistent Practice
Level2

Personalized
Level3

Vision either does not
exist or exists only
superficially and is not
developed by the school
community.

Vision with commitment to
closing the opportunity gap is
clearly articulated but may lack
stakeholder engagement
beyond leadership team or
school staff.

Vision with commitment to
closing the opportunity gap

Avision with a relentless commitment
to closing the opportunity gap through

through personalized leaming
is clearly articulated but may
lack stakeholder engagement
beyond the leadership team or
school staff.

personalized learning in order to
prepare all students for success in
college and other post-secondary
endeavors has been co-created with
all stakeholders.

Alignment

Core values either do not
exist or are not aligned to
the vision.

Core values are clearly
articulated and at least
moderately aligned to the vision
although the school community
may not consistently
demonstrate those values
through their actions.

Entire staff knows the school's
vision and works toward it by

Vision and core values are in full
alignment and values are

nsistently demonstrating
core values.

consistently observable in all
stakeholder actions within the school
community, allowing the school to
move toward its vision.

Execution
of Strategy

Strategy is clearly
articulated and some
strategic planning has
been completed but not
executed consistently or
with fidelity.

Strategy drives some school-
wide decisions, and/or priorities.
and/or culture.

Strategy drives school-wide
decision making, campus
priorities and goals, school
culture, and drives changes in
practice.

The key priorities of the PL vision are
operationalized in all school structures
and programming and are continually
monitored so that adjustments can be
made as necessary.

Change
Management

There is no evidence of
an explicit organizational
change management
strategy that includes
the role of innovation or
building culture of
innovation.

There is recognition of the need
to actively manage the
organizational change process,
as well as some recognition of
the potential for innovation to
play an important role within the
change process.

There is an explicit and clearly
communicated organizational
change process that highlights
continual innovation as a core
element.

A comprehensive organizational
change management strategy that
integrates the role of innovation exists
and is managed consistently at all
levels of the organization.
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Learn more about our common language at

www.thepltoolbox.com
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http://www.thepltoolbox.com

TQ Coaching + Development Rubric

By design, the rubric does not include technology or reference to any

specific model. It identifies the teacher and student actions that happen in a

PL environment regardless of model.
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EVOLVING OUR UNDERSTANDING OF BLENDED + PERSONALIZED LEARNING
How might we increase opportunities

for student agency in and beyond school?
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Student Agency

of their authentic tasks.

Student agency is the ability for students to play a leading role in their education
through self-regulation, goal setting, active learning, and ownership

Learner Relationships
Students as Leaders

Active Learning
Engagement

Ownership
Autonomy

Self-Regulation

Students develop
relationships that
acknowledge and respect the
individual and the collective
identity(ies) in the community,
empowering all learners to
exercise their agency.
[Rapport with Students]

Students advocate for
academic and non-academic
needs, interests, and
aspirations for themselves and
the world. [Advocacy Beyond
Selfl

Students frequently make
informed and important
decisions about their
instructional experiences, such
as how they'll demonstrate
mastery, when they'll
demonstrate mastery, and
what activities they will pursue
along the way. [Opportunities
for Inputl

Students become leaders as
they set personal academic
and non-academic goals with
the teacher, track progress
against those goals, and reflect
on strengths and areas for
growth. [Self-Directionl]
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PROGRESSION DpEFINED

A learning progression is "a carefully
sequenced set of building blocks that students
must master en route to mastering a more
distant curricular aim” (Popham, 2007).

A progression is the pathway a learner might
9 take to reach the end goal or learning target.

Learn more about learning progressions in Using Differentiated Classroom Assessment to Enhance Student ‘%
Learning by Tonya R. Moon, Catherine M. Brighton, and Carol A. Tomlinson. DALLAS
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https://www.amazon.com/Differentiated-Classroom-Assessment-Learning-Educators-ebook/dp/B088LCKH64/ref=sr_1_2?crid=35KAKNL9Q0SK6&dchild=1&keywords=using+differentiated+classroom+assessment+to+enhance+student+learning&qid=1594426780&s=books&sprefix=using+differe%2Cstripbooks%2C164&sr=1-2
https://www.amazon.com/Differentiated-Classroom-Assessment-Learning-Educators-ebook/dp/B088LCKH64/ref=sr_1_2?crid=35KAKNL9Q0SK6&dchild=1&keywords=using+differentiated+classroom+assessment+to+enhance+student+learning&qid=1594426780&s=books&sprefix=using+differe%2Cstripbooks%2C164&sr=1-2

Blended Learning Models
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STATION
ROTATION

Students rotate through
three stations: teacher,
technology, and
collaboration station on a
fixed schedule or at
teacher's discretion
between learning
modalities.

Learning at each station is
aligned and there is a
common thread amongst
the three.

INDIVIDUAL
ROTATION

Allows students to rotate
through stations, but on
individual schedules set by
a teacher or software
algorithm.

Unlike other rotation
models, students do not
necessarily rotate to every
station; they rotate only to
the activities scheduled for
them.

Adapted from the Blended Learning Universe

yyyyyyyyyy
CLAYTON M. CHRISTENSEN

blenaed

Using
DISRUPTIVE INNOVATION
to Improve Schools

Michael B. Horn & Heather Staker

,,,,,,,,,

FLEX MODEL

Students move on fluid
schedules among learning
activities according to their
needs with a high degree of
control over their learning.

Online learning is the
backbone of student
learning in a Flex model.
Teachers provide support
and instruction on a flexible,
as-needed basis while
students work through
course curriculum and
content in a self-directed
manner.
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DISTANCE
LEARNING
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Students learnin a
synchronous and
asynchronous setting.
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https://www.blendedlearning.org/models/

We used to think ...

MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY
thel :s(g):‘oup Station Rotation Station Rotation Station Rotation Station Rotation
Now we wonder...
MONDAY TUESDAY \WEDNESDAY THURSDAY FRIDAY
Station Rotation Individual Whole group Individual Flex Model
Rotation lesson Rotation
MONDAY TUESDAY \WEDNESDAY THURSDAY FRIDAY
Whole group Flex Model Flex Model Flex Model Flex Model
lesson
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Progression Structure

Actions in
Sequential Order

TEI, and PL Rubric
alignment is referenced in
the inspiration bank.

Teacher/Students Action(s)

Possible Next Move to Take

1 | Teacher has planned two differentiated Review student data to identify two groups
Planning small group lessons. of students who need different small group
Before Lesson el
2 | Teacher creates and shares an agenda for Post schedule for rotations and use a timer.
rotations that includes student groups, Set and practice transition expectations.
expectations, and transitions.
3 | Teacher holds students accountable for set | Reset expectations to ensure they are
expectations for rotations and transitions. specific, concrete, sequential and
observable.
Teac_her 4 | Teacher uses small group time to complete | Plan two small group lessons that align to
Station one of the three: direct teach, reteach, or the learning goal at the collaboration, and
address misconceptions based on the technology station (one standard for all
trends in data identified in planning. three stations).
5 | Teacher checks for understanding and Create a check for understanding and
sometimes gives general feedback. sometimes get general feedback.
6 | Students have clear, on-demand, sequential 1. Create a task card with explicit
directions for task(s). directions (written, pictorial, or video)
at the station.
2. Establish routines and procedures
. for using the task card.
Collaboration
Station 7 | Students independently complete tasks Plan one activity that aligns to the learning
aligned to daily class learning goals). goal at the teacher and technology station
(one standard for all three stations).
8 | Students access on-demand feedback on Create a system for students to access an
their own. example or provide an answer key to check
their work.
9 | Students exercise routines and procedures | Explicitly teach, practice and post routines
that minimize disruptions. for accessing devices and software.
10 | Students troubleshoot and access the Create and post a procedure for students to
Technology online task. follow when devices arent working.
Station
11 | Students track progress on software only Create a student-facing document to track

using metrics of time or lessons completed.

minutes completed or lessons completed
on software.

Next Moves
to Prioritize

DALLAS ¥
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How to Use this Tool

Teacher/Students Action(s)

Possible Next Move to Take

sometimes gives general feedback.

1 | Teacher has planned two differentiated Review student data to identify two groups
Planning small group lessons. of students who nged different small group
Before Lesson lessons
2 | Teacher creates and shares an agenda for Post schedule for @tations and use a timer.
rotations that includes student groups, Set and practice trihsition expectations.
expectations, and transitions.
3 | Teacher holds students accountable for set | Reset expectatior to ensure they are
expectations for rotations and transitions. specific, concretefibequential and
observable.
Teac_her 4 | Teacher uses small group time to complete | Plan two small grolo lessons that align to
Station one of the three: direct teach, reteach, or the learning g collaboration, and
address misconceptions based on the technology stat le standard for all
trends in data identified in planning. three stations).
5 | Teacher checks for understanding and Create a check for Understanding and

sometimes get general feedback.

Students have clear, on-demand, sequential
directions for task(s).

1. Create a task card with explicit
directions (written, pictorial, or video)
at the station.

Establish routines and procedures
for using the task card.

6. Students ! d d,

Routines + Procedures

for task(s).

Next Moves:
1 Create a task card with explicit directions (written, pictorial, or video) al the station,

2. Establish routines and procedures for using the task card,

ions | Blended Video | BetterLesson

truction to Meet All Learners | Edutopia

s | Personalized Learning Department, Dallas ISD

« Record Video Directions and Maximize Your Minutes | Catlin Tucker

Collaboration
Station 7 | Students independently complete tasks an one activity that aligns to the learning
aligned to daily class learning goals). goal at.tha teachar and tachnalaay station
(on
8 | Students access on-demand feedback on | C 1 H
i ¢ Inspiration Bank
tl
9 | Students exercise routines and procedures | E
that minimize disruptions. fq
10 | Students troubleshoot and access the d
Technology online task. f¢
Station
11 | Students track progress on software only Cy
using metrics of time or lessons completed. | mir:
on software.
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Coaching Conversations
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BEFORE THE OBSERVATION

LY

Before you have

‘\(7 Access this at bitly/PLninjaacademy
a coaching Y  PLNINJAACADEMY
conversation, it's urya

important to
identify the
model and meet
teachers where
they are.

Not sure what model you're abserving? Click
on the statement that best descnbes the

classroom below Click here to access
observation forms

by model

5 \
' \\
’

7’
Students are in Students are
stavions NOT in stations

. o Campus Observation ¢
? - 3" :_ §~"" ¢ Feedback Tracker 6
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DURING THE OBSERVATION /7 PREPARING TO CHAT

) PROTOTYPE] individus Rota

x

@ docs.google.com/Torms/d/e/1IFAIDQLSeOypmwdE-a1LIBOpCFSWDZGInag.) Q % ) d

® 9 [

(=] ~ @ d B8 8e 0 8¢

- Individual Rotation Progression

[PROTOTYPE] Individual Rotation
Progression Observation Tool

This is a practice form. Feel free to submit as many times as you'd like, # won't mess
arything up. If you're a1 an RBL or PL campus, well be creating one for your campus. If you'd
fike & copy for your own use, emadl Kristen st knwatlns@daliasiad o

Emad *

krwvatkins@dallasisd org

Cbserver *

Kristen v

Teacher Observed *

Dawn -

Teacher may not meet with every group of students during the lesson.

Differentiated Learning Objectives [TEI Alignment 1.5, 2.1, 2.2]
Collaborative Grouping [TEI Alignment 1.2, 2.3, 3.3]

If this action is not yet in place consider suggesting the next move below.

Maximize teacher time by using student data to prioritize small group
instructional time with students.

Visit the Inspiration Bank linked below for resources.
http://www.thepltoolbox.com/individualrotation#ird3

3. Teacher may not meet with every group of students during the lesson.

Differentiated Learning Objectives + Collaborative Grouping

Next Move: Maximize teacher time by using student data to prioritize small group instructional time with students.

e Using Data to Group Students | BetterLesson

DALLAS ¥
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COACHING CONVERSATION

Uncommon Cronga Histey
" SIX STEPS FOR EFFECTIVE FEEDBACK BL Progréssion Fessback Pratocol
Pr During OF SiaD Step 1 Praise Praise | Narrate the Positive
* Videotape while you observe: mark the time stamps in your six steps planning template (= mins) If it is an initial observation, this would be a time for general reflection of how teacher
Pfepa_te ® Plan your feedback while observing: fill out the six steps planning template felt about model implemented/response to google form [if previously filled out]
During observation | ® Re-watch video once to tighten probing question and practice
® Have teacher’s upcoming lesson plans ready for planning ahead OR
If goal has been set | Last time we set a goalof _____ and | noticed in my most recent
Praise—Narrate the positive: observation how you Imet goall by [state concrete positive actions teacher tookl. What
1 What to say: made you successful? How did it feel?
3 ® “We set a goal last week of and I noticed how you [met goal] by [state conerete -
Pmlse positive actions teacher took.].” Probe | Check for Understanding
1.2 min “Wha s R S s o
® “What made that successful? What was the impact of [that positive action]? (Step 2) Probe Choose a specific area of focus for Progression/Goals/Previous Obs
1-2 mins|
Probe = Check for Understan d Reframe possible next move to take to a question
Start with the end goal:
® “What is the purpose of [concise action step/taxonomy topic]? What impact n - N ———
does that have on your instruction?” Step 3 Polish Action Step | High Leverage, measurable, bite-sized
® “What was your objective/goal for _ [the activity, the lesson]? What did the Area + Action 1 (Teacher-driven)—Teacher self-identifies the polish area/problem: Yes. What, then,
students have to do to meet this goal/objective? Step would be the best action step to address that problem?
® “Let’s look at your upcoming assessment and the questions measuring your objective. (3-5 mins)
What will students need to be able to do to answer these correctly?” 2 (More support)—Ask scaffolded questions: How did your actions attemptto _______ ?
Analyze the gap: 3 (More leader guidance)—BL model goals? Do you remember what happened in class
YThat ; . iy ) when ___? [Teacher then IDs what happened] What did that do to the class/learning?
® “What is the gap between [your goal/purpose] and [your activity/your in-class quiz/your What happened at this moment?
independent practice] today?” PP ’
2 ¢ “What was the challenge in implementing this effectively?” 4 (Leader-driven; only when other levels fail)—State the polish area/problem directly:
Ptobe ® Show a classroom video of the moment in class that clearly demonstrates the problem: [State what you observed and what action step will be needed to solve the problem.]
2.6 i “What are the students doing? What are you doing?” How is this different than what you do in class?
® Present classroom evidence: “Do you remember what happened in class when il .
X — i Practice
[Teacher then IDs what happened; leader provides data if teacher cannot] “What effect (Stsepﬁ')PraCt'ce
did that have on the class/learning?” S0 mins! How will you accomplish this? Role play how you will present this to students.
Close the gap (present a model, watch an plar, debrief realtime feedback): OR
® Show video of effective teaching: “What do you notice about how the teacher did ? ) . ) .
How is this different than what you did in class?” What does it look like, sound like, feel like?
* Model it for the (':a'chcr.. "\.X"?'mt dj:.:l you n.(:’tvicc about how I just did [this acdon] Step 5 Plan Plan Ahead
compared to how you did it in class today?
® Intervention in class: “When [ intervened, what did I do? What was the impact of the Ahead What steps could you take to implement this into your class?
intervention?” (3-5 mins)
Let's write out the steps into your [lesson plan, worksheet/activity, signage, etc)
Action step: high-leverage, measurable, bite-sized e
Name explicitly the action step: Step 6 I?repare -
3 ® Choose an action step that is linked to the teacher’s PD goals. “In keeping with our goal for ReVIew When would be best to observe your implementation of this? [Be sure to schedule the
Action Step (')f , the next thing we want to dois...” . ‘ (1-2 mins) next observation before the meeting ends]
ndn ® State clearly and concisely the bite-size action step that is the highest lever.
® Have teacher restate the action step; then write it down Adapted from Bambrick Effective-feedback-conversation-script 6stepfeedbackguide
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http://www.esc4.net/Assets/07sixstepsforeffectivefeedback-003.pdf
http://www.esc4.net/Assets/07sixstepsforeffectivefeedback-003.pdf

Other Ways to Use the Coaching Progressions

© ® © ©

I;I(E)'IBgILéxg IDENTIFY CAMPUS PLAN PROFESSIONAL SELF-
EXPECTATIONS TRENDS DEVELOPMENT DIRECTION
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Question/Answer * Explore Time
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Question/Answer * Explore Time

Access all progressions +

inspiration bank at

www.thepltoolbox.com/

progressions

Capture your thoughts on this
padlet. Our team will do our
best to answer any questions
after the session!
bit.ly/progressionpadlet

Progressing to Agency

Thank you for joining our session! Please add your thoughts and wonderings below.

I like

: I wonder ' I plan to

@? Flex Model Progression | Personalized Phase
Teacher/Students Action(s) Possible Next Move to Take
A progression allows students the Plan and create a progression for the
ability to move at their own pace, semester so that students can move at
based on mastery with no barriers. their own pace through the content.
%;glz‘a'za.""" Multiple opportunities are given for | Design an assessment system that allows
snng students to demonstrate mastery and | students to opt in when ready to show
choose when to submit or assess. their mastery or move on.
Learning is applied through a Design opportunities for students to
collaborative (or ongoing) project that | collaborate on summative work and share
results in an authentic product with an authentic audience for feedback
and celebration.
Teacher meets with individual Schedule time to meet with each
Teacher Role students during 1:1 mentoring time to | individual student over the course of a
affirm or suggest strategies for week to provide mentorship.
self-directed habits beyond the
classroom,
Teacher supports student groups in Establish a system for students to
using project management tool(s) to | manage their progress through a project
track group progress.
Teacher manages time to include: Create a process to build a schedule with
workshops, 11 goal conferences, and | students at the beginning of the
project check-ins in the same block of | instructional block
time.
Students work with urgency for the Coach students to use strategies
available time and take thoughtful suggested during 1:1 mentoring time.
Student Role breaks, so that instructional time is
maximized.
Students have essentialand Support students to write a group
complementary roles that allow them | contract that establishes group norms
to make progress towards a shared and roles.
goal on a group-worthy task.
Students their Plan a showcase and invite partners that
product in front of an authentic could serve as an external audience for
audience. students.
Flex Model Progression | Foundation > Differentiated > Personalized
Access all tools, inspiration, and reference alignment to TEl and the PL Coaching X,
and D com, A

DALLAS
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http://www.thepltoolbox.com/progressions
http://www.thepltoolbox.com/progressions
https://bit.ly/progressionpadlet

Closing

e Access the slides at
bit.ly/auroraprogressions

e Accessall
BL Progression Resources at
www.thepltoolbox.com/progressions.

e Follow us on Twitter at ,
@PersonalizeDISD, @AfL_Dallas,
@LEAD_DallasISD

g
—d

Lily Ruble
lruble@dallasisd.org

Kierstan Barbee
Rbarbee@dallasisd.org

Kristen Watkins

A 1| Rrwatkins@dallasisd.org
I

Kelly Morgan
rellmorgan@dallasisd.org
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AURGRA

INSTITUTE
Symposium

OCTOBER 25-27, 2021. | VIRTUAL

“Leading Competency-Based Education Redesign”

Thank you for joining us!

Share Your Thoughts.
Participate in our one-minute poll (link in chat box).



