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Session Agenda

Session Context
● Why Competency-Based Education?
● Why a New Model for Teacher Observation and Evaluation?

Key Components to Personalized, Competency-Based Teacher 
Development 

● Founded on a Competency-Based Instructional Model
● Utilizes an Observational System that Does Not Rely Solely on Administrator 

Observation
● Reflects Competency-Based Practices for Adults and Students Alike

Case Study: Westminster Public Schools



Session Context

● The tenets of competency-based education are applied to an educator 
development model

● Classroom Observations and Teacher Evaluation are aligned to the 
school’s adopted instructional model  

● The artificial constraints of an academic year are no longer used to 
measure teacher effectiveness

a world where:



Session Context

Why Use a CBE Approach to Teacher Observation and 
Development?

● Transparency and consistency of expectations 

● Understanding of where teachers are at any given time

● “Evergreen” nature of observational data. Teachers do 
not need to re-demonstrate already-mastered skills each 
year and can, instead, focus on their areas of need 



Session Context

Why a New Model for Teacher Observation and Evaluation?

● Constraints of a traditional observational model:
○ Problem of frequency and length limitations of observations 
○ Too many elements to observe in the time available

● To facilitate teacher development, the model should articulate 
proficiency scales for each element
○ Proficiency scales should address teacher actions AND 

student actions (input and result)



Session Context



Competency-Based 
Instructional Model



Competency-Based Instructional Model

Start with a Research-Based Instructional 
Model Specifically Adapted to Address CBE   

● Must be detailed enough to facilitate teacher 
development

● Teachers focus on a few elements in a given year 
and improve upon those 

● Element-level teacher scales as a fundamental 
component of feedback and instruction



Utilizing an Instructional Model

Instructional Model Hierarchy

4 Domains

10 Design Areas

49 Elements

Over 300 Strategies

Adapted from Marzano, Rains, and Warrick. (2021).



Competency-Based Instructional Model

Feedback

I. Proficiency Scales
Ia. Providing Proficiency Scales
Ib. Tracking Student Progress
Ic. Celebrating Success

II. Assessment
IIa. Using Obtrusive Assessments
IIb.  Using Student-Centered         
Assessments
IIc.  Using Unobtrusive Assessments
IId.  Generating Current Summative 
Scores

Domain Design 
Area

Elements



Why Proficiency Scales?

M

Competency-Based Instructional Model

Feedback Content Context Self Regulation

I. Proficiency Scales
Ia. Providing Proficiency Scales
Ib. Tracking Student Progress
Ic. Celebrating Success

II. Assessment
IIa. Using Obtrusive Assessments
IIb.  Using Student-Centered         
Assessments
IIc.  Using Unobtrusive Assessments
IId.  Generating Current Summative Scores

I. Proficiency Scale Instruction
IIIa. Chunking Content
IIIb. Processing Content
IIIc. Recording and Representing Content
IIId. Using Structured Practice
IIIe. Examining Similarities and Differences
IIIf. Engaging Students in Cognitively 
Complex Tasks
IIIg. Generating and Defending Claims

II. General Instruction
IVa. Reviewing Content
IVb. Revising Knowledge
IVc. Examining and Correcting Errors
IVd. Highlighting Critical Information
IVe. Previewing Content
IVf. Stimulating Elaborative Inferences
IVg. Extending Learning Through Homework

I. Grouping and Regrouping
Va. Supporting Group Interactions
Vb. Supporting Group Transitions
Vc. Providing Group Support

II. Engagement
VIa. Noticing and Reacting When Students 
Are Not Engaged
VIb. Increasing Response Rates
VIc. Using Physical Movement
VId. Maintaining a Lively Pace
VIe. Demonstrating Intensity and 
Enthusiasm
VIf. Presenting Unusual Information
VIg. Using Friendly Controversy
VIh. Using Academic Games

III. Comfort, Safety, and Order
VIIa. Organizing the Physical Layout of the 
Classroom
VIIb. Demonstrating Withitness
VIIc. Acknowledging Adherence to Rules and 
Procedures
VIId. Acknowledging Lack of Adherence to 
Rules and Procedures
VIIe. Establishing and Adopting Rules and 
Procedures
VIIf. Displaying Objectivity and Control

I. Belonging and Esteem
VIIIa. Using Verbal and Nonverbal Behaviors 
That Indicate Affection
VIIIb. Demonstrating Value and Respect for 
Reluctant Learners
VIIIc. Understanding Students’ Backgrounds 
and Interests
VIIId. Providing Opportunities for Students 
to Talk About Themselves

II. Efficacy and Agency
IXa. Inspiring Students
IXb. Enhancing Student Agency
IXc. Asking In-Depth Questions of Reluctant 
Learners
IXd. Probing Incorrect Answers With 
Reluctant Learners

III. Metacognitive and Life Skills
Xa. Reflecting on Learning
Xb. Using Long-Term Projects
Xc. Focusing on Specific Metacognitive and 
Life Skills



What is Different with CBE Assessment? 

M
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What is the Necessity of Proficiency Scale Instruction? 
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What’s the Role of Grouping and Regrouping in a CBE System?
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How to Instill Student-Centered Learning
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Customized Instructional Model









Teacher Goal-Setting



Teacher Self-Rating on Instructional Model

● Teachers should Self-Rate on the entire instructional model once per 
year.

● Teaching performance is not fixed and changes from day to day. It is not 
possible to directly observe all that a teacher does. Therefore 
self-rating–and providing evidence of that rating–is a necessary 
component of an observation or evaluation system.

● Teachers self rate at the element level using a self-reflection scale. 

Begin with Teacher Self-Reflection



Teacher Self-Rating on Instructional Model



Teacher Self-Rating on Instructional Model



Teacher Self Rating



Teacher Goal Setting



John E. Flynn 
A Marzano Academy 

A Case Study 

30



Initial Results from Teacher Self-Reflection



Professional Learning on Instructional Model



Professional Learning on Instructional Model  



Teacher Tools for Tracking Progress



Classroom 
Observation System



Observational Categories for Engagement Instructional Strategies 

Observational Categories Combine Elements

Source: Marzano, Warrick, Rains, 2020



Combined Observation Elements Dashboard



Screenshot of Observation Protocol 



Screenshot of Observation Protocol 



Screenshot of Observation Protocol 



Admin View: Screenshot of Admin Dashboard 
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Observation Protocol: Decision Making Steps



Observation Protocol: Decision Making Steps



Observation System: Paper Version 



Observation System: Paper Version 



School-wide Element Tracker (Google Version)



Screenshot of Observation Protocol 



Screenshot of Observation Protocol 



Summary of School-wide Observations 



Summary of School-wide Observations 



School
Focus Areas
• Principal reviews Teacher 

Self-Reflection data to 
determine focus Elements

• Principal meets with 
Building Leadership Team 
to determine School Focus 
Areas

Teacher 
Professional Goals
• Teachers complete a 

Self-Reflection on 60 
Elements

• Teacher sets Professional 
Goals on 1 to 3 Elements

• Tracks progress individually 
and within PLC

District 
Focus Areas
• Principals and Directors 

complete School Reflection

• Data used by District 
Leadership and Coaches to 
support 

Professional Learning on Instructional Model  



Professional Learning on Instructional Model  



Professional Learning on Instructional Model  



Classroom 
Observation System 
with Teacher Input



Reflects Competency-Based Practices



Reflects Competency-Based Practices

Current summative scores for each element



Reflects Competency-Based Practices

# of observations for each element 
(including self-assessments)



Reflects Competency-Based Practices

Includes teacher resources to help with 
development on elements.
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Reflects Competency-Based Practices

Teacher identifies Scale to Submit Evidence



Professional Learning on Instructional Model



Teacher Submitted Evidence of Element 1a: Providing Scales and Rubrics to Students



Reflects Competency-Based Practices

Teacher achieves a Score 4.0



Calculating Teacher 
Effectiveness Over 

Time



Calculating Teacher Effectiveness



Calculating Teacher Effectiveness



Calculating Teacher Effectiveness



Calculating Teacher Effectiveness



Session Agenda Review

Session Context
● Why Competency-Based Education?
● Why a New Model for Teacher Observation and Evaluation?

Key Components to Personalized, Competency-Based Teacher 
Development 

● Founded on a Competency-Based Instructional Model
● Utilizes an Observational System that Does Not Rely Solely on Administrator 

Observation
● Reflects Competency-Based Practices for Adults and Students Alike

Case Study: Westminster Public Schools



Wrap-up



Thank you for joining us!

Share Your Thoughts
Participate in our one-minute poll (link in chat box)


