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Improving Communication and
Utilization of the Personalized
Learning Evidence Base




Activity:

Effective Communications Strategies

What is one of the most effective
strategies your organization uses
to communicate personalized
learning research?




School and District Leaders

CEDERICK ELLIS

Superintendent,
McComb School
District, Mississippi

RUTH HELLAMS

Principal, Del Lago
Academy Campus of
Applied Sciences,
California

JEFF HEYCK-WILLIAMS

Director, Two Rivers
Learning Institute,
Washington, DC




SCHOOL What research on personalized
? AND learning have you and your
DISTRICT

® | EADERS

colleagues used, and what has
made it most useful?
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Student-Centered Learning

Our Future in Motion
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Background Information and Implementation
#howitallstarted

Six Pillars of Student-Centered Learning

#personalization

Rethinking Our Focus

#swotanalysis

Our Future in Motion

#sustainability



Student-Centered Learning (SCL) Implementation

Mission

“To become a premier, world-class school
system where student success is inevitable
and each student is cultivated to become a

fierce competitor in a global society.”

2015-2016 2016-2017 2017-2018 2018-2019 2019-2020
“The Summit” was “The Summit” Otken Elementary Otken Elementary District-wide
birthed. embraced SCL as School School (Grade 2), implementation.
a means of implemented SCL Higgins Middle School,
instructional in first grade. and Denman Junior
delivery. High School

implemented SCL.
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Six Pillars of Student-Centered Learning

R el s

Scholars are grouped by Scholars create and Scholars are allowed to
readiness and progress assume ownership for work at their own pace
via mastery, not by age or their personalized learning using a blended delivery
seat time. paths and are able to system to master rigorous
communicate progress standards aligned to next
relative to individualized generation readiness.

learning goals.

Time the Variable.

Learning the Constant. I Pillar 4 I m I Pillar 6 I

Scholars the Focus.

Scholars provide evidence Continuous feedback is Teachers as practitioners.
of mastery through provided to scholars,

relevant performance teachers, administrators,

tasks and common and parents.

assessments.



Rethinking Our Focus ‘
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SCL Components and Technology Alignment and Coherence
« Shared Vision » Hodgepodge of Resources

» Parking Lot » Limited Alignment to the State
*  Where Am | Board Standards

» Learning Target Trackers » Silos

» Workstations » Accountability

* Flexible Seating
* 1.1 Technology

Mindset Strategic Intent
» Fixed Align Instructional Systems

« Different Interpretations of Data Create a Culture of Learning

» Stakeholders Build the Capacity of Teacher
Practitioners

Increase Student Achievement



Our Future in Motion

Alignment and Coherence Capacity Building

« MS CCRS Aligned Tier | Instruction * NISL
» Data-driven Instructional Practices * Professional Development
« Common Instructional Resources * Professional Learning
- Common Formative and Communities
Summative Assessments

e
o

Transparency
« Communication
« Community Conversations

Student Achievement
e District-Wide Increase in

« Weekly Facebook Live Videos : Proficiency and Growth on
* YouTube Channel L ) the State Accountability

. Twitter —— S Model

« MSD Website . /_\/ « Summit Elementary School

» SchoolStatus First “B” Rating




- Student-Centered

EARNING—m=
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THANK YOU



DEL LAGO ACADEMY
. Campus of Applied Science
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Del Lago Academy Mission:

Mission: Preparing future scholars, innovators, and world cifizens.

Scholars with the academic skills required for postsecondary and global
workforce success.

Innovators who create solutions to local and global problems through
empathy, creativity, and collaboration.

World Citizens who are respectful, responsible, ethical, and compassionate.



Improving Communication and Utilization of
the Personalized Learning Evidence Base

Ruth Hellams/Lead Learner

rhelloms@euhsd.org (work)
Ruth.hellams@gmail.com (personal)

dellagoacademy.org. (website)
@HellomsRuth (Personal Twitter)
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Our Philosophies

» Why Scholars?
= |t Takes A Village
» Restorative Practices

= The Role of Technology

» College and Career Readiness




Core Beliefs:

»PERSONALIZATION: we believe learning is a social process

and relationships are important. Scholars that are known as
individuals, challenged intellectually, respected, supported, and
conngcted to their learning will be successful.

THENTIC LEARNING EXPERIENCES: we believe

holars who are challenged intellectually by actively exploring
real-world problems value their learning and are motivated o
succeed.




Core Beliefs:

» AN ETHIC OF EXCELLENCE: we believe scholars

Immersed in a school and community culture that fosters
excellence will value their own accomplishments and
strive for academic and social excellence.

» SKILLED PROFESSIONAL TEACHERS: we

believe skilled teachers understand that scholars learn in
different ways. They know a great deal about the
learning process, and they use this knowledge to make
the content accessible for diverse learners and support
the learning process.




High Quality Instruction That Includes:

» A Comprehensive & Cohesive Standards Based Curriculum.
» A Competency Based Assessment System

» Project Based Learning Opportunities in grades 9-11 that include:

» |nterdisciplinary Projects

» Presentations of Learning
» Junior Internships
» F-Mentors
» Career Workplace Experiences

» Community Partnerships




DATA SNAP

= 300 scholars
» 99% of scholars graduated in class of 2020
» 87% met the UC/CSU requirements
» 56% Title 1
» 6.4% SPED




Our Body Of Research (well some of itl)

An Ethic of Excellence (Berger, 2003)
How To Create A Culture of Achievement (Fisher et al., 2012)
The Restorative Practices Handbook 2" Ed. (Costello et al., 2019)

Restorative Circles in Schools (Costello et al., 2010)
https.//www.pblworks.org/

Assessment for Learning Project (ALP) https://www.assessmentforlearningproject.org/

Center for Collaborative Education https://www.cce.org/

Quality Principles for Competency-Based Education (Sturgis & Casey, 2018)

Designing for Equity: Leveraging Competency-Based Education to Ensure
All Students Succeed (Sturgis & Casey, 2018)



https://www.pblworks.org/
https://www.assessmentforlearningproject.org/
https://www.cce.org/

Using Education Research at Two
Rivers Public Charter Schools

Jeff Heyck -Williams
Director of the Two Rivers Learning Institute



lill TWO RIVERS PUBLIC CHARTER SCHOOL
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DEEPER LEARNING

COMMUNITY OF
LIFELONG LEARNERS

ENGAGED COMMUNITY
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Sources of Research

» Book Length Studies

= Making Thinking Visible by Ron Ritchhart

= Assessing 21st Century Skills by Laura Greenstein
» Organization White Papers and Resources

= PBL Works (The Buck Institute for Education)

= Battelle for Kids (Partnership for 21st Century Learning)
» Articles

= Education Leadership (ASCD)
» Direct Collaboration with Researchers

= Ruth Chung Wei at SCALE (Stanford Center on Assessment
_earning and Equity)
= Ron Ritchhart at Harvard’s Project Zero

27



.&II TWO RIVERS PUBLIC CHARTER SCHOOL

Introduction to the
Assessment for
Learning Project



Performance Assessments

Critical Thinking &
Problem Solving

(Cognitive Skills)

E xpedition Products &

-

Scholarly Habits Grades, Portfolios, &
Student Led-Conferences

Classroom Assessment &
Standardized Assessments



Components of Critical Thinking &
Problem Solving




e Instruction and Assessment
System




Defining the Constructs

Preschool - Prekindergarten
Rubric for Assessing Effective Reasoning
Componen 1 - Novica
Student maked Kindergarten — 1= Grade
reasonable cla| 1 i I i
Validity of the | ontove.and Rubric for Assessm Effective Reasoning
A demonstrates =
Claim prmesssl Component 4 - Advanced 3 - Proficient 2 - Basic
topic through 1 Student makes a Student makes a Student makes a claim | Student talks about the
;up_uhisﬁcal\on Validlty of the claim, stays claim and on a given topic
aim. 5 on topic, and
Stident mared Claim i 2nd Grade - 3™ Grade
Logic of the | connections bq understanding of ] Rubric for Assessing Effective Reasoning
Claim and their claim and| topic based on the
Support sophistication Dfﬂl Component 4 - Advanced 3 - Proficient 2 - Basic 1 - Novice
claim. Student makes a Student makes a Student makes a Student talks about the
Student choos| Student makes clg Validity of the |reasonable claim based on | reasonable claim, stays on | reasonable claim and topic generally, but
Relevant evidence that Logic of the connections betwd Iy' provided sources and 1opic, and demonstrates an | s1ays on topic. doesn't make a claim.
S o the claim and Claim and their claim and su; Claim background knowledge, th th
uppo e oA Student sequencel stays on topic, utilizes 4t Grade - 5" Grade
i 3 ate topicspecifiq . . . .
Student can id Supportin o vl i Rubric for Assessing Effective Reasoning
Challenge of | % inwhich 1 clearly bullds the g demonstrates an o]
Question might be challg their claim. understanding of the top
Student chooses 9 el ll Component 4 - Advanced 3 - Proficient 2 - Basic 1 - Novice
‘Adapted from the Catalina Faothills Sahool Di Relevant BT R LW of the ciaim. Student makes a Student makes a reascnable | Student makes a Student talks about the
Support the claim. There Student makes clear validi f th ble claim based on | claim based on provided ble claim and topic lly, but
evidence that the : connections between thy alidity of the ided d
Logic of the " provided sources an o m
student evaluated Claim and claim and support. Claim background knowledge a 6" Grade - B! Grade
possible supportin Student sequences their nstraf R R N R
Sidence and chod]  SUPPOTt | suppartin a way et e el Rubric for Assessing Effective Reasoning
Tio boot pvgenee. e cam s wehas. | CEGUILTE BTG Uy
Student can ident] provides Insight into the of discipline specific Componen 4 - Advanced 3 oficient 2 - Basic Novice
Challenge of :" ““te" knowledge steps of their logic. bulary an Student makes a Student makes a reasonable | Student makes a Student makes a
i €ast one way in ooses of a big idea. g isticated claim based on | claim based on provided reasonable claim based on | reasonable claim and
Question their claim might of m;n;:;m sup‘::r:,r;x r Student makes clear Validity of the :Drsvhided sources and sources and hacpkgruund provided scurces and generally stays on topic, but
challenged. Relevant claim. There is evidencel Logic of th connections between the Claim and and doesn't show a deep
Adapted from the Catalina Foothills Sehoal Districy) Support ot ey ogic of the | " ey pROft. demonstrates a deep and a deep understanding of the | stays on topic, utilizes understanding of the topic.
possible supporting Claim and Student sequences their ;':B."Ded ”f‘:ﬁ"&""g"fm “’p'cof”. mﬁm "; T
evidence and chose only| Support support in & way that PIE &8 eviden foueh = Snecihc a
the best evidence. Stud loary builds th f use of discipline specific and of an
Utilizes accepted theonie] el fly builds the case vocabulary and articulation of | a bigidea. understanding of the topic
from within the disciplind thelr claim as well as a core concept within the based on the sophistication
Support their claim. provides insignt into the discipline. of the glaim.
“Student can icentify gap steps of their logic. Studant makes clear and Student makes clear Student makes clear Studant makes connections
their knowledge and can Student chooses only . strong connections between connections between their connections between their between their claim and
Challenge of icentify & different evidence that suppons the Logic of the their claim and support. claim and support. claim and support. support but they are nat
Question reasonabie ciaim. Relevant claim. There is evidence thy Claim and Student sequences their Student sequences their Student sequences their clear, or they make no
B Su ppﬂrt the student evaluated SUDPOI"‘Z suppoert in @ way that clearly support in & way that clearly support in & way that clearly | connection between their
idapted from the Catalina Foothils Sohool Districts 21 possible supgporting evidenc] builds the case fl_)r th_eir claim | builds the case_fnr t_he!r claim bui_l:ls the case fnrth_eir claim and support.
and chose only the best and suggests insight into the as well as provides insight claim as well as provides
evidence. Student utilizes steps of their logic and into the steps of their logic. insight into the steps of
accepted theories from with) consideration of counter their logic.
the discipline to suppart the|
claim. Student evaluates all possible | Student chooses only Student chooses only Student provides no reason
Student can identify gaps in| Rel supporting evidence and evidence that supports the evidence that supports the | why their claim is true or
their knowledge, can state elevant choses the only the best claim. There is evidence that | claim. There is evidence only one relatively weak
Challenge of | giiarent reascnable claim Support evidence. Student utilizes the student evaluated that the student i
Questign and/or identify counter accepted theories from within | possibl ing evidence | possibl i
evidence that refutes the the discipline to support their | and chose only the best evidence and chose only
support that they identified. claim. Student draws on evidence. Student utilizes the best evidence.
- - — idenca that and d thearies from within
Adapted from the Catalina Foothills School District’s 21° refutes counter evidence and | the discipline to support their
ive claims. claim.
Student can identify gaps in Student can identify gaps in Student can identify gaps in | Student can identify one
their knowledge, can state a | their knowledge, can state a | their knowledge and can way in which their claim
cha"enge of different reasonable claim, different reascnable claim identify a different might be challenged or
Question &nd identify counter evidence | and/or idenify counter reasonable claim. cannct identify any ways
that refutes the support that evidence that refutes the that their claim can be
they identified. Student uses | suppert that they identfied. challenged.
this analysis to make his or
her awn claim stronger.
Adapted from the Catalina Foothills School District®s 21* Century Skills Rubric: Critical and Creative Thinking: Inductive Reascning 6/06 - 6/11




Assessing the Constructs




Teaching Toward the Constructs




Questions




